
English Marking and Feedback Policy 

 

At Hasland Junior School, we believe that providing appropriate feedback of children’s work is an 

essential part of the planning, teaching, learning and assessing cycle. Effective feedback tends to 

focus on: the task, the subject and self-regulation strategies - it provides specific information on how 

to improve. Wherever possible, this feedback should be provided as part of our “live marking” 

initiative as research from The EEF (2021) has consistently shown that the impact on children’s 

learning is greater when the feedback is immediate and relevant to the task that the child is working 

on. This can be verbal or written, but evidence demonstrates that verbal feedback has a greater 

impact on progress (Education Endowment Fund 2021).  It is important to give feedback when things 

are correct - not just when they are incorrect.  

Aims of the Policy 

• To provide a consistent approach throughout the school in the marking of children’s English 
work. 

• To guide teachers in effective marking of children’s English work. 

• To support teachers in providing feedback to children so that they understand how to improve 
their work and make progress. 

 
Key principles 
Marking should: 

• be accessible to the children  

• involve the child, and be carried out with the child in the moment using a PURPLE pen, whenever 
possible  

• follow consistent practice throughout the school 

• be positive, ensuring that children know how well they are doing and what they need to improve 
to make further progress   

• challenge every child 

• highlight mistakes with coding for children to independently correct 

• use verbal feedback to correct errors and move learning forward 

• where appropriate, provide children with opportunities to assess their own work and that of 
others as The EEF (2021) evidence clearly shows the importance of peer marking 

• be carried out using a GREEN pen (to stand out from the children’s blue handwriting) 

• be shared with children and be acted upon during ‘fix it’ time, when children will use a PURPLE 
pen so that their self-improvements stand out from the teacher’s marking and their own 
original work 

• be manageable for teachers thus reducing workload 
 

Wherever possible, work should be marked with the children using verbal feedback, giving positive 

praise, demonstrating examples, discussing ways to improve, to meet objectives and share good 

practice with the children. This should take place as live marking during the lesson, when working 

with an individual/with groups/as a whole class - enabling the children to go through their work and 

make corrections. Where children have made mistakes that they can rectify independently, the 

marking code (see appendix 1) should be used accordingly for children to correct at a later date. The 

letters VF will be written where the child has been given verbal feedback to correct an error that 

they could not correct independently, or, used to give feedback to up-level their work. Editing 

lessons will still be provided after a teaching or writing lesson takes place for children to evaluate 

their own work and sometimes assess the work of others. During these lessons, staff may feel it is 



appropriate to carry out further feedback: pupil conferencing, whole class feedback and provide 

challenges (increasing in difficultly) to give every child the opportunity to think about how they can 

up-level their work.  

At Hasland Junior School, staff will: 

Lay the foundations for effective feedback 

Staff at Hasland Junior School will consider the foundations for the feedback provided – highlighting 

the importance of delivering high-quality instruction, which includes making purposeful use of 

formative assessment strategies, beforehand: 

• setting learning intentions (which feedback will aim towards)  

• assessing learning gaps (which feedback will aim to fill)  

Staff will (where appropriate):  

• Share examples of writing, either pupils’ anonymised examples/teacher’s own writing/authors 

writing, discussing the strengths and weaknesses of the work and use this discussion to 

construct a rubric for successful work in that area.  

 

• Model work: share excellent examples of previous pupils’ work/teacher’s own examples/author 

examples; discuss with the class what makes this work high quality.  

 

• Share ‘what not to write’: discuss with the class a list of ‘what not to write’. This could follow a 

presentation to the class of an incorrect pupil response to a task. 

 

• Ask pupils to do the same thing multiple times, before working with a partner to identify which 

attempt was most successful. For instance, a teacher may ask pupils to write the letter ‘d’ ten 

times. Each student could then circle which is their best attempt before swapping with a partner 

and discussing whether they agree with their choice. This provides an opportunity to discuss the 

quality of work. 

Deliver appropriately timed feedback that focuses on moving learning forward: 

Staff at Hasland Junior school will focus on moving learning forward, and will focus on three specific 

areas: the task, subject, and self-regulation. Feedback focused on a pupil’s personal characteristics, 

or which provides vague and general comments, is unlikely to be as effective. 

Effective feedback may be: 

• during a writing task telling a child they have got the i and e the wrong way around in the word 

receive (task-focused feedback); 

• explaining the need for more adjectives to be used during a description activity and providing 

opportunity for pupils to try this (subject-focused feedback); and 

• prompting a pupil to consider why their performance in a writing task was less successful than a 

previous piece of writing before asking them to use the feedback when practicing (self-regulation-

focused feedback). 

Less effective feedback may be: 



• “I am surprised you made this mistake – you are usually so good at maths!” (person-focused 

feedback). 

Staff will mark daily lessons using a mixture of live feedback and written feedback. Extended pieces 

of writing will be live marked in the moment of writing to support the process of writing. Verbal 

methods of feedback can improve pupil attainment and be more time-efficient when compared to 

some forms of written feedback. Evidence by Shirley Clarke (2000) suggests that feedback should be 

in the moment which it is where it can have the most impact. It is effective in supporting pupil 

progress because it makes the feedback loop shorter – pupil gets feedback, acts on it, practises using 

it – and within the context of the learning at hand. However, staff may feel it is appropriate to carry 

out further feedback: pupil conferencing, whole class feedback and provide challenges (increasing in 

difficultly) at a later date. 

 

Plan for how pupils will receive and use feedback: 

Teachers at Hasland Junior School will consider how feedback will be received. They will, therefore, 

implement strategies that encourage learners to welcome feedback, and should monitor whether 

pupils are using it. To do this, staff will: 

• discuss the purpose of feedback. The key is to emphasise that feedback is provided because the 

teacher has high standards and fully believes pupils can meet them, rather than to be critical; 

• model the use of feedback; 

• provide clear, concise, and focused feedback (sometimes less is more!); and 

• ensure pupils understand the feedback given. 

Pupils will then be provided with opportunities to use feedback, ensuring pupils do something with 

the feedback, whether through editing or redrafting work, finding and correcting mistakes or 

discussing the errors will help to close the ‘feedback loop’. 

Use verbal feedback and written feedback 

When using coded symbols (see Appendix 1) for marking, Staff at Hasland Junior school concentrate 

on errors, not mistakes.  

 

A mistake = incorrect due to tiredness/one-off mistake that can be corrected with own knowledge. 

An error = a common pattern of errors/misconceptions made due to the learner not possessing the 

knowledge to correct themselves. 

Staff will use live marking to use marking code to highlight mistakes. Staff will use the symbol VF 

where there is an error/misconception that needs addressing at the time: this is when they cannot 

correct it using their own knowledge.  

See example below: 



 

 

Bookmark 

Bookmarks will be stuck into the back of each child’s book. Children will be prompted to get out 

their bookmarks during lessons. These informal feedback sheets may have regular mistakes the 

children need reminding of, or reminders for that particular child. 

 



Appendix 1 

 

 

*these codes should only be used if children need more specific support with their mistakes.  

 

References: 

The EEF (2021) Teacher Feedback to Improve Pupil Learning 

https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher_Feedb
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The EEF (2021) Peer Tutoring https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/peer-tutoring 
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P missing punctuation 

SP incorrect spelling 

⚫ mistake other than punctuation and spelling 

VF verbal feedback given to correct errors or challenge children 

// new paragraph 

O* circle to show where a word / punctuation is missing 

CL*  capital letter missing 
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